On music and the rhetoric of
multiculturalism?

by Owe Ronstrom, 1992

Multicultural Sweden - does it really exist? In rspapers, books, TV and
radio, all the information channels which togetbenstitute “the public
debate,” Sweden is today often represented asrargouhere diversity is
growing. The equation is simply presented: immi¢gamd refugees
become more numerous, thus increasing the varigigaple, languages,
styles, genre, and entire cultures.

But is it really that simple? The questions conoegrthis new cultural
diversity are many and difficult. Of what doesaihsist? How can it be
described? How and under what circumstances dboesdme visible? In
what contexts, in what arenas does “the multicalt&weden* take shape?

These are questions central to the on-going relseaogect
“Blandsverige - cultural and social organisatiordnfersity in Swederi“at
The Institute for Folklife Research in StockholnmeTprimary object of
investigation is Sweden as a multicultural soci&tye goal is to study:

1) how concepts of and the program for multicukt&aeden are
created,

2) how and through which channels ideas are spread,

3) how the ideas are implemented and used in vagountexts. (Cf.
Ehn 1989).

Forms of diversity in Sweden

My part of the research project has as its aimrihestigation of
expressive forms of cultural complexity, how andvimat contexts cultural
diversity is dramatized in concrete situations. §far much of the
investigation has been directed towards the thikestjon in the problem
complex presented above; how ideas concerning cultliral Sweden

1 The participants in the research project “Blandgee- Social and cultural organisation of diveysit
in Sweden," include Billy Ehn, Barbro Klein, Osd2ripp, Annick Sjogren and Owe Ronstrom. See Ehn,
Klein, Ronstrém, Sjégren 1990, Ehn 1989, 1990.
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have been implemented and ugekh this article | shall discuss some
aspects of point two above: how and along whatiatbas are spread.
My point of departure is a study of an encountéwbken cultural
administrators and teachers

It is thus the expressive forms of divcersity whatk the focal point of
my study. However, a study of the organizationigétsity necessarily
also implies a study of how social categories ars# are maintained,
because social organisation requires and is bgsmu social
categorisation. My thinking here is based on tleewihat social categories
are a result of complex and continual negotiatimtesses /between/
among various parties. These different partiesatipterpret impressions
of one another, at the same time that they trytdrol the impressions
that they themselves give. It is not certain thmt actual accord arises.
The interaction can continue as if all the pantiese in agreement about
how one should understand one another, even ifghmatdt actually the
case. This line of thinking implies not only thaieds someone (as in the
widely accepted "roots" model, which presents idgmis something
inherited). Equally, onbecomess a result of the interaction which takes
place within given interpretive contextsfommegGoffman 1974). There
Is always the possibility of interpreting peopleaimumber of different
ways at the same time, but by being placed in eispé&ame, certain
categorisations become more relevant than othbesframes are a type of
guidelines for how social interaction.is to be ipteted Thus the same
fundamental categorisation process can have gntiéérent results,
even when involving the same people. This meartsctiitural, social,
ethnic and other identities have to be displayad¢cted, or expressed in
some way to become relevant in everyday socialli&eply rooted
feelings of group belonging may exist, but if théselings are not
expressed publicly in an appropriate form, they imaye little importance
for the way in which one is regarded and treaRalevances thus a key
word.

From this line of thinking follows that a studythie social and cultural
organisation of diversity must derive from obseiwas of interaction in
specific situations, where attention is paid baotlwvhat is actually done
and said and to how the interaction is framed &sigaed meaning.
Especially important to study are those situatiwhsre the agents
themselves consciously present and dramatize smuiatultural diversity,
in word and deed. Here the key wordisibility. By means of a process
which Barbara Kirshenblatt-Gimblett has called tatal foregrounding®,
social groups and categories stress their intehiffakences (Kirshenblatt-

2 See Ronstrom 1990a, Ronstrom 1990b, Ronstrom 18@estrom 1992b, 1992d.
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Gimblett 1983, 1992). Not all differences are etyuaseful in the struggle
for social space, and it is not possible to makefahem visible. There
appear to be certain types of behaviour, certdurmasons and arenas,
which may be utilized better than others to presental and cultural
differences. They function as an upstage againgthathe differences may
be made visible. By using a limited number of foransl modes of
expression within certain given frames, variouggaties and groups in a
society, immigrants as well as retirees, youths diaf, the blind, and
many others, will come to stand side-by-side onda®rminedocial
scenes and arenas. They thereby become visibtséanother and thus
also comparable, their internal differences beergdorarily reduced. In
these foregrounding processes forms derived frdtarels expressive
domains have received special importance, formshwbimphasize body,
ears, eyes, smell taste, rather than the mindraetlact. (To use Merleu
Ponty‘s well-known distinction, displaying divensis not so much
concerned with “I know* or “I can®, but rather withdo"“.) Studies in
western Europe and USA have shown that it is dfiearranging events
with “typical” food, dance, music, in “typical“ ctbing and with certain
“typical“ symbols strongly foregrounded, that varsogroups in society
publicly present their ethnic/social/cultural idéntThe groups thus
acquire or are ascribed their own stereotyped émaatrks”, which
comprehensively and concretely symbolize what iimseto belong to a
certain group (Klein 1988, Ronstrom 1988, 1990a9@m 1992d,
Slobin and Ronstrom 1989).

In this nexus of strongly typified forms of pubticamatization dance
and music play a special role, especially when |gefgp some reason
want to make ethnic and social differences con@etevisible. There are
many reasons for this. One concerns the rapidieasing extent and
importance of dance, and even more of music, iregpas a whole. That,
in turn, is coupled to a steadily growing accessitsic in all forms,
styles, and genres, both live and mediated, whaste made it possible to
express all kinds of aesthetic and affective valaesial position and
status, and identities in a very nuanced way. Restbmomusicological
research from many parts of the world has showhrthisic and dance
have the potential of functioning as group symlamld as a means of
sustaining and strengthening feelings of groupsaoity and communality.
One reason is that music and dance are multivaletéms that can be
charged with multiple meanings, emotions, and \&lemany different
levels simultaneously. This makes music and daspeaally apt to
express complex and even contradictory “messadé&s&‘power of music
and dancing lies in the fact that a group of pecple experience strong
feelings of group solidarity and communality withdaving to discover
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whether they have anything at all in common beythede feelings and
the music and dance which were their source.

Music and dance thus seem to possess the spegadlility of
simultaneously giving rise to and becoming the egpion for social
solidarity and conveying feelings of group identityhat perhaps explains
why so many groups spend so much time, energymamey on music-
making and dancinglt is easy to find groups in Sweden and other
European countries, especially among the youngnibiabnly use music
and dance as their most important, or even thdy, sgmbol, but that are
built solely on the fact that members enjoy thees&md of music and
dance.

To summarize: What | am concentrating on are tleapeessive forms
of behaviour that make categorisation in termstiofie and other social
groupings relevant, expressive forms that in ong evaanother serve as
symbols for such groups, and types of situationsre/isuch behaviour is
possible and appropriate. After this general oatbhthe research project,
| would like to discuss some aspects of the pradoand distribution of
models and ideas about “multiculturality” in contien with music and
dance. Several questions will be addressed. Whtharagents? What
kinds of values are they launching? How are theifipadeals and models
disseminated, through which channels, and by whaires and forms?

Svartskallar and Swedes

In November 199®Rikskonserte(Swedish National Institute for Concerts)
arranged a meeting, or as it was labelled in th@d&binvitation leaflet, an
“inspiration day*, entitled Blackheads and Swe#lébe intention was to
assemble primary and secondary school teacheegiglveorking with or
about to start working with children of differerdatronalities.

The meeting is interesting from several pointsiefw First, one reason
for the meeting was the screening of a video filithed Turkisk musik och
dans i skolar{Turkish music and dance in the school), a docuatem of
a project in a school south of Stockholm. The frhass presented as a
concrete model of how “multiculturality” could bealized in an ordinary
Swedish primary school. Another aim was to initiateexchange of ideas
about how to work with children with different cuites, as it was

3 One aspect which is developed in my study of damcemusic among Yugoslavs in Stockholm
(Ronstrém 1992c).

4 (The expressiosvartskallar[blackheads] refers to immigrants, especially daaked immigrants)
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expressed. Thus, it was clearly stressed from titeebdthat at this meeting
ideas and models about how to organize social speogally ethnic
diversity in Swedish schools were to be presenteddiscussed.

The issue of multiculturality in Swedish schoolsgents problems for
several reasons. One factor often not recogniztéwhist is not at all clear
whether the promotion of ethnic and cultural défeces is in accord with
Swedish school law. The Swedish school systemdrasheen based on
“justice and equality”, that is that all childrehadl have the same rights
and opportunities to education in the school, réigas of race, religion,
class, or other social or cultural differences. Shacording to Swedish
law, ethnicity should not be a relevant factor weflish schools.

The meeting organized Rikskonsertedealt not only with
recognizing the various ethnic backgrounds of chil¢ but also with
finding ways to make deliberate use of their fongigss as a resource. It is
clear that the legally sanctioned ideas about “#gtian the school
system are not readily compatible with ideas albawiticulturality and
ethnic diversity. | had thus hoped to stumble afmotential conflict
between value systems about education, upbringimg) raising children.
Moreover, since the education of children oftes@ainormative questions
about ethical, moral, and cultural values, | hagdbto find at least some
program /programmatic?/ statements about Sweden in the process of
becoming a multicultural society. However, thereeview open conflicts
at the meeting, but instead the programmatic setérabout the virtues
of ethnic and cultural diversity were all the matmindant.

Preaching multiculturality

Let me first dwell on the type of people who wetteaeted to the meeting,
how it was framed, its underlying tone and atmosph®@ver 90 people
had signed up in advance, far more than expectedneaarly all showed
up. The majority were young and middle-aged ferntedehers from
various parts of Sweden, most of whom worked inwag or another
with music or dance. Many of them has a specialista their schools, as
“driving spirits®, idealistic, hard-working and viita burning interest in a
morally and ethically good cause. These “drivingitg belong to a
category of people usually described in anthroppkxy“entrepreneurs®,
people with a special ability to capture ideas tadds and transmit them

S After a heated debate an exception was made ieahg 1970s, when pupils speaking languages
other than Swedish were given the right to recethgcation also in their native languages.
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in various directions. They comprise an importam¢imediary level
between the production of ideas and the realitieveryday life.

The meeting took place in Gamla Stan, the Old Toiv&tockholm,in
an old and beautiful hall owned by the city pa@asil normally reserved
for the activities of the church council. Althoutftere were no religious
symbols openly displayed, there were many thingsiathe meeting
which made it easy to regard it as a kind of religi meeting.

The arrangers had called it an “inspiration dayha#' the meeting
started, the electric lights were dimmed. On atalle at the head of the
room a small candle was lighted. There a repregeatmom
Rikskonsertewelcomed the participants, followed by another who
explained the purpose of the meeting in a lang@ayef rhetorical
phrases:

Everyone who works in schools knows what a job tbistart something new, when
one goes outside the accepted framework, when @e® lgeyond the bounds of the
ordinary. It means extra work beyond all comparis#till there are those who take
these jobs and do them. That's unbelievable, kthimd often | hear that without
him or her, it never would have been possible;isl@ereal burning spirit. There are
burning spirits all around, and I think that mariyleem are sitting here; ... what
collected experience sitting under one roof. Itibelievable! That we must use!
There are nearly 90 of us, but we still intendit@do one another, to exchange
experiences, to give support. Perhaps | can‘t gtharg in my school, perhaps it
will be next year. You know what the climate isdilPerhaps we'll receive
acknowledgement, that I'll be acknowledged, thatwayk will be acknowledged.

After this introduction, some teachers rose anstified’ about their
experiences from working with multiculturality ihe schools. Two
teachers from a school in a suburb southwest akBtwm described and
showed a video film from a dance and music perfocaean their school.
where pupils with “immigrant backgrounds* performeith repertoires
from “their own cultures®, as it was expressedcdmclusion one of the
teachers gave the following summary:

This is something very exceptional, this perfornear@ne works and works with

the chorus groups; it's very stressful and cha@ree has to nearly carry people to
the rehearsals sometimes. You know how it is. Butmthe performance is over,
one suddenly feels the holism, a totality, a s@fismity which cannot be described,
and that is the strength of the performance, tiisi¢. Suddenly one feels a sense of
unity with the whole world. Try this diversity sortime. | promise that it will give
you rich rewards!

These are but two examples of the kind of languhgethe speakers used.
The live music that was presented at the end ofllyewvas introduced
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with similar language. For the meeting as a whible,music had a
function similar to the introitus, laude, and j@alof a high mass. To
complete the picture the gathering was broughtdimse by the communal
singing of the song by Violeta Pari@sacias a la vidgl wish to thank
life). The language used, the tone, and the atnerspif the meeting made
it comparable to a sermon among missionaries dbaét out among the
heathens.

The very room, the decor, the candles, the songslances, the
missionary spirit, formed the frame for the meetwvtgch made it
strikingly similar to a revival meeting. | do notsh to be ironic, but rather
to point out that for many people, and certainkyrfeost who attended that
meeting, “multiculturality* or “ethnic diversity“s not simply an idea or an
ideology among others. For most of them it is aaldhat has a very
strong ethical and moral side. It is regarded asaay to a better future for
us all, hence the missionary ambitions. The basiderlying value or idea
Is that multiculturality, ethnic diversity, is sotheng naturally and
unqguestionably good and to be agreed upon withisatidsion.

However, in Sweden the idea of a multicultural sbcis new, and
there was an easily recognizable current of unicgéytanderlying the
whole issue. This uncertainty was the reason femtinangement of the
meeting in the first place, and there were traddkis on all levels, from
the texts which were produced directly for the nmegtto the oral
presentations and the video films. While it appéaiear for the
participants that multiculturality and ethnic diggy are positive,
something by which Sweden as a whole without a tlaibbe enriched,
it was not at all especially clear what this multiarality would really
imply or how it should be brought about and praatid=or people who
want to work with multiculturality there is a gresed for concrete
models, and the arrangers hoped to be able toge®rich models through
the video films and the exchange of experiencesgrtine teachers.

The basic uncertainty notwithstanding, the meestiighad a very
prominent form about which there was no uncertailtityeemed as if this
form had been worked out and used previously imeotion with similar
iIssues, that it was modelled on similar meetingshti@h at least the more
experienced participants were accustomed. The gkragion that could
be derived from this is that specific forms androtels seem to exist for
the dissemination of new ideas and concepts, aatdhis meeting was
cast in such a form. That in turn makes it easiemderstand the rapid
spread of certain types of values and ideas antontype of people
involved here.
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The expressive forms of diversity

At hte meeting various forms of expressive behaweere presented. One
rather typical project, presented by home-languagehers, Swedish
teachers, and teachers of preparatory classegmwastercultural week®.
In preparation for this week the school was deearatith flags, posters,
and information on various countries. Home-languagehers went
around in the classes and talked about the langardieustoms in their
countries of origin, and the children also learadgdw words and phrases
in the various languages. Children with a foreigukground wore little
flags which revealed “their countries. Parents edmthe school with
“typical“ cakes and in the classroom folk tales &vs¥ad and songs were
sung from the different lands, for exammeother Johnin a number of
different languages. In the lunchroom “a speciahtlivas served,
“typical“ for a certain country, and various typesoread were baked and
displayed. The teacher who presented the projgamed: “The
countries that the bread came from were nameddessthe groups from
those countries.”

The forms and the activities which were used toenetknic diversity
visible were largely the same in all of the progegtesented: flags, food,
bread, cakes, folktales, and, of course, dancerarsic. These forms and
activities were carefully selected to be “typicdliat is culturally or
ethnicallyrepresentativen a very straightforward way: a child from China
- a Chinese song, a child from Hungary - a Hungesiang. In most of the
cases the songs were short and simple traditiofieddngs, and many of
them were sung in Swedish. To find such a reperisinot always easy.
In one school there was a child from Eritrea whozoading to the model,
should be represented by an Eritrean song. Sirctetithers could not
find any such a song in the available songbooksoon any other source,
they decided to include an Israeli song in the moyginstead. As one of
the teachers explained, “Israel was as near toelards we could come*.
Although there were no American children in thesdhOh, Susannavas
included “because it is so captivating®.

The ambition was thus to find a representativentepe on a simple
“one-to one* basis, but in practice it was alsoassary to take into
consideratiorwhat was practically possible and aestheticallyegtable
for the teachersEverywhere it was the teachers and other adults wh
initiated and carried out the various projects. fjbal was to bring the
immigrant children to the forefront, to make vigilthe ethnic diversity in
the schools, but it was carried out according &dbnditions of the adults
and not those of the immigrant children.
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On an abstract and general plane, that relatiortstiween the
preachers of multiculturality and its practitioneesn be applied to the
entire Swedish social arena. “Ethnic diversity* dmailticulturalism® are
largely something that Swedish society arrangesarigrants from
various countries, by defining the conditions taaehithe immigrants must
adhere. By means aftercasting a process which implies that those in
power in society create the forms within which strars are allowed to
perform, a specific Swedish “immigrant culture” lmagsen. To use a
common metaphor, the various refugee and immiggenips in Sweden
are seen as a multifarious mosaic, made up by swingifferent forms
and colours, while Sweden and Swedes are commaawed as the
cement which holds the stones togethkeiis important that the stones in
the mosaic are different from one another, big éven more important
that they share a basic similarity which makes tkemparable to one
another. The differences must be made visible, ineisiramatized with
the same means in order to make them comparahbkeathgroups must
have access to specific repertoires of music, darhathes, and food that
fulfil two basic and sometimes incompatible crigetihey must be typical
for the group and different from other groups. Hibexpressive forms
meet these criteria.

The mosaic metaphor is based on the widespreapbtitat each
immigrant group has a distinctively limited cultwich can be properly
represented by a limited repertoire of symbols syrdbolic activities, and
that these differences in behaviour and thoughtrannadividuals results
from their having “different cultures®. This is ajpular version of the old
Tylorian “community and culture® scheme, which unttee title “the
anthropological culture concept” has taken ro@varyday language
during recent decades, transmitted by ethnologrstisanthropologists.
That, in turn, has resulted in the reduction oftraulturality to
“immigrants from many cultures displaying theiréggnness*, an
euphemism for the more or less unfamiliar behavadummigrants. In
such a light the tributes paid to multiculturaletgd ethnic multiplicity
appear rather as a special, but effective typérafegy for achieving the
earlier evident but now officially abandoned gofinamigrant policy
assimilation and integration.

6 Another way to describe the multiculturality of &ten is as the metaphor of a shimmering pearl
necklace. Each pearl represents a specific cudtindeSweden is seen as the thread on which thespsearl
strung. Another metaphor suggesting greater oppitigs for change is to see the different cultares
glass pieces in a kaleidoscope, forming new pattetren turned in the hands of the cultural majority
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The underlying goals

What are then the goals of the teachers and cufidrainistrators
gathered to inspire one another through music ande&lto facilitate the
growth of a multicultural Sweden? Two clearly exgsed goals appear, as
especially:

1) helping children to develop as individuals. Irgrant children
develop stronger and better identities, if they lsarmelped to “know their
own culture®.

2) one who knows his own culture can more easifjeustand and
respect the cultures of others.

Behind these goals are hidden two different bulyeasified lines of
thought. The first, based on varied individual gsyjogical images,
presents culture as something which one has, asmodity that is
somehow inscribed in individuals. The other presentture as a kind of
language with an identifiable and discreet repegtthat can be lost if not
practiced. Together both of these lines of thowgimprise a powerful
combination with great efficiency in social intetiaa between authorities
of various types and immigrants.

Both of these goals are very clearly expresseterfitm which was
shown at the meeting. The film, producedrblkskonserterdeals with a
group of school youths who dance Turkish folk-daneeouple of times a
week under the direction of an experienced danoerchoreographer from
Istanbul, who has lived in Sweden since 1979. énfilm we see the
youths at rehearsals and performances, and wehedance instructor,
the regular music teachers, and also some of tleetgemselves explain
what dance means to them. The dance instructor says

| am convinced that it is good for them [to dandis their culture. When they have
learned this, through dance and music, it is eégighem to gain their identity.
Then they can adapt here without being assimilttenhselves.

Shortly after we see close-ups of a number of langygirls, dark-eyed

and dark-haired. Some are dressed in the colotirtukish trousers” and
thin muslin shawls, others in jeans and sweaterthésame time the
speaker’s voice says: “A multicultural perspectveinstruction means
that all students must have the opportunity to thgva positive self-image
and thus also a pride in their cultural origin®‘the next sequence the
school‘s music teacher explains: “I understood thistwas a need that
they had - to demonstrate their Turkishness®. imctasion the same music
teacher summarized the goals of the project, asasehe central message
of the film:
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It can be said that the work with the Turkish sand dance group has made the
Turkish culture visible in the school and othertards as well, for example,
Yugoslavian culture ... In the long run | hope ttha$ can also contribute to a
change in attitude: that we are not alike, but thafre equally important.

The message could not have been presented morky cleademonstrate
one‘s Turkishness is regarded as a need of th& gidhould give them
the opportunity to develop a positive self-imagd arpride in their
cultural origins. What is nearly totally ignoredthre film, however, (and

in the oral and written presentation) is that ie thidst of the Turkish girls
are also found two girls d¢finnishorigin. These two girls, as well as their
Turkish friends, had taken part in the dancing ursiieilar conditions
from the beginning; they had learned the same dainom the same dance
instructor. (The language of instruction was pritgeBwedish). Here is
another example of a rather common conflict betwteermodel and
reality. The model prescribes a one-to-one reldbiemveen identity and
cultural origin, but in practice it is common toagd to a far more
complicated and composite reality. Exactly as afihm on the Turkish
school children, such an adaptation can very welhdhieved without
having to abandon or even modify the model.

On the whole the music and dance presented ateleéimg bore a
rather peculiar relation to the cultural traditiaofghe children‘s home
countries. It mainly consisted of traditional soagsl dances, or popular
music cast in a “folk style” and treated as repnésteve of a folk or a
nation in some way or another. However, if thisarégire is examined in
relation to the original cultures, we find that mokthe songs and dances
share a basic "problematic” quality. This may bel&xed by discussing a
few examples. Two teachers showed some sequeneegeoy successful
dance and music performance at their high schaw. @ these sequences
showed two girls dancing the well-known Grédwlsapiko This is a dance
belonging to a repertoire known igbetikg which was developed in small
taverns in Athens and Thessaloniki in the earlyntve¢h century. This
repertoire has since long back in history beenaatad with hashish,
criminality, and prostitution and was also forbidder many years.
Although therebetikahas lost most of its special connotations durirgy t
last decades, due to the filborbaand the exploitation of the tourist
industry, for many Greeks it still has such strélogver class*
connotations that thieasapikocannot easily be used to represent Greek
cultural heritage. That is particularly the caseswit is performed by
young girls dressed as men!

Still another sequence at the same screening shimued urkish
teenage boys who played the long-neckeddaiaccompanied by the
little drumdarbuka Sazplaying has become popular among boys of
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Turkish origin in Sweden, Germany, and other caastiHowever, in
many villages of central Anatolia, where the paseafitthese young
musicians were born, playing tbazis regarded as something done by
either artists famed from radio and TV or poor GgpsAs young village
boys belong to neither category, starting to pleshzis not always
easy’ In this case theazwere electrically amplified, a practice which has
become popular all over Turkey in the last decélbsvever, this practice
Is also a topic of debate, and in the state spedsarchestras, such as that
of Radio Ankara, electrically amplified folk instnents are not allowed.

Still another sequence presented a girl perforrambelly-dancer to
taped Arabic music. Belly dancing has recently bez@ craze among
adolescent girls in Stockholm, especially girlsmmigrant origin. There
are many versions of belly dancing, from the “in@i€ with the emphasis
on the dance itself, to the sexually offensivehwite emphasis on the
female body. The version that was shown here weslgl of the latter
type, and the dancer, an ordinary teenage schdphgihout a doubt
would not have been allowed to perform this kindlahce among her
parents‘ generation, either in Sweden or anywhethe Near East.

Also much of the music which was presented livihatmeeting had a
content which in one way or another could not rgdak accepted in
representativeontexts of the “culture of originFor example, a number
of Indian songs from Bolivia were performed by ammigrated Bolivian
Indian and his Swedish wife. According to their opresentation, to sing
such songs in the Indian language publicly in Balicould easily have
rendered them a stay in the nearest police station.

The point | want to make here is that the greatatehfor
representative behaviour of immigrants in multioctdt Sweden seems to
create a space between “ours” and “theirs”, wherthar “our” nor “their”
cultural values are fully valid. This space camtbe used, as we have
seen, for experiments with forms and styles thaofe reason or the other
would not have been allowed in other types of sidus.

“Multiculturality” or “ethnic diversity“ may then wrk as a frame that
provides a free zone, an open space to be useshimnd unexpected
ways and still, for most of the audience, funcit@@na symbol of the
group‘s cultural traditions. However, this free eaa encircled by the
surrounding Swedish society, thus also ultimatetyrebd and controlled
by Swedish authoritie.

7 For example, a well-knowsazplayer in the Stockholm area, born in a centratahian village,
started to play only after his arrival in Swedemvhig visited his old village with hisaz another young
man there took up the instrument, inspired by ikor: “If he can play, | can play,” the man reaed.

8 This is symbolically and metaphorically well-exgsed in the last minutes of the film, when the
dance group performs in a suburban shopping cddtessed up in “folk costumes* the young dancers
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Before concluding, let me turn briefly to anothiémnfproduced by
Rikskonserteto provide a concrete model for others to folloisTtime
the issue is not how to organize ethnic diversitgridinary schools, but
refugees in refugee camps. The fiMuysic in flight is a video
documentary from a pilot project with musical aittes in Swedish
refugee camps during 1989 and 1990. The intere#ting about this film,
which my own experience as a musician confirmthas when it comes to
refugees, the ambition to find straightforward esmgntations of foreign
cultures, as in the “roots” model presented abgwes way to another and
radically different strategy for social organizatiand categorization. In
the refugee context, music and dance are not redaa much as symbols
of specific cultural identities as they are aciestof great therapeutic
value, a way to help the refugees adapt to a nexatsn and to integrate
them into Swedish society.

Hence there is less need for exclusively represeataypical, and
different songs. Rather, broad humanistic valuestessed, music as a
common denominator of human beings, irrespectiv@ackground. As
expressed on the back cover of the film:

People in refugee camps live in a sort of vacuung enan‘s land. They have left
their countries, their homes, their loved onesafouncertain future. In the camp

they receive food, shelter and instruction in SwiedBut how does one approach
the new culture? Perhaps through music from pexsperson.

The three Swedish musicians in the film try to imsatheir goals by
selecting a repertoire in which everyone couldqeeeted to take part,
which is everyone‘s and no one'‘s: Swedish childsewngs and
movement games, songs without words, Elvis Preslég‘all right

Mama, LambadaandLa BambaHere the important thing is participation,
being social and active; thus it is the singing thatressed, not the songs,
and dancing, not the dances. The message is supathamithe last
sequences of the film, which show the musiciangisma well-known

song by John Lennon for and together with refudess many different
countries:

You may say that I'm a dreamer,
But | am not the only one.
| hope some day you'll join us

demonstrate the dances they have learned to ligg&crpuwovided by two Turkish musicians infront of
friends from school and a few passersby. Therthdnnner courtyard of the shopping center, in frafra
Swedish public, they perform a very special anidtitrcontrolled form of Turkishnes#s if in /ska det
vara sa?/illustration of my point, all the dansing and playitakes place under a sign on the wall behind,
which in large letters reads “The School Board“d®kerstyrelsen).
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And the world will live as one.
Imagine all the people, sharing life in peace.

Conclusion

The issue of multiculturality and ethnic diversitySweden is a complex
phenomenon. To some it is a threat, to others, aathe teachers
gathered in the meeting | have discussed, it iemba promise. In this
presentation of some of the aspects of music andnktoric of
multiculturality | have outlined a few of the prelhs, paradoxes and
contradictions. In a very generalized form my madmts may be
summarized as follows:

1) In Sweden "multiculturality” means basicly tla e as ethnic
diversity, or "people from many countries".

2) This multiculturality or ethnic diversity is resed through a limited
set of expressive forms and genres, including mudsiace, food, clothes
and various symbols (such as flags).

3) The expressive forms used to dramatize and Mzeuathnic
diversity depend largely on ideologies and straggroduced and
disseminated, not by the immigrants themselvesbbspecific kinds of
agents and entrepreneurs in Swedish society (suotuaic teachers,
officers in the cultural bureaucracy etc).

4) There are channels specially designed for theednination of new
ideas among such agents and entrepreneurs.

5) There are several different types of ideologieg strategies for
organizing social and cultural diversity in Swed@ne, connected to
immigrants and ethnic groups in general, emphasidksencesdetween
groups of peopleAnother, connected to refugestiess the similarities of
individuals that we are all human beings These differeatesies are
closely associated with specific arenas and sgnatand how these are
framed and defined.
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